	Stage 4 Assessment Schedule – Life Skills
LANDSCAPES AND LANDFORMS
	Year 8 Geography 2017

	Task
	Syllabus Outcomes
	Weighting
	Due

	
	GELS.1
	GELS.2
	GELS.3
	GEKS.4
	GELS.5
	GELS.6
	GELS.7
	GELS.8
	
	
	
	
	

	Assessment Task 2 : LS Portfolio
	x
	x
	
	x
	x
	
	x
	x
	
	
	50%
	Monday Week 4, Term 4.
	Monday Week 4, Term 4.


	OUTCOMES
	A STUDENT:

	GELS‑1 
	recognises features and characteristics of places and environments

	GELS‑2 
	demonstrates and understanding that places and environments change

	GELD‑4 
	Recognizes perspectives of people and organisations on a range of geographical issues

	GELS‑5
	explores management of places and environments

	GELS‑7 
	collects and uses geographical information for inquiry

	GELS‑8 
	communicates geographical information 


Campbelltown Performing Arts High School

Reportable / Assessed Outcomes 2017
Year 8 Life Skills Geography – 100 Hour Course

	Yearly Reports, 2017

	Outcome Number
	Descriptor

	GELS‑1 
	recognises features and characteristics of places and environments

	GELS‑2 
	demonstrates and understanding that places and environments change

	GELD‑4 
	Recognizes perspectives of people and organisations on a range of geographical issues

	GELS‑5
	explores management of places and environments

	GELS‑7 
	collects and uses geographical information for inquiry

	GELS‑8 
	communicates geographical information 


	CPAHS  |  Topic:  G41 Landscapes and Landforms|  Stage 4  |  Geography | Life Skills Program
	Duration: Term 4, 9 Weeks 4 Days

Detail: 8 x 53 Min. Lessons Per Cycle 

	Unit Outline

	'Landforms and landscapes' focuses on investigating geomorphology through a study of landscapes and their landforms. This unit examines the processes that shape individual landforms, the values and meanings placed on landforms and landscapes by diverse cultures, hazards associated with landscapes, and management of landscapes. ‘Landforms and landscapes’ develops students’ understanding of the concept of environment and enables them to explore the significance of landscapes to people, including Aboriginal and Torres Strait Islander Peoples. These distinctive aspects of landforms and landscapes are investigated using studies drawn from Australia and throughout the world.


	Big Ideas / Key Concepts
	Why does this learning matter?

	The key issues in this unit include:

· The different types of landscapes and their distinctive landform features (ACHGK048) 

· The aesthetic, cultural and spiritual value of landscapes and landforms for people, including Aboriginal and Torres Strait Islander Peoples (ACHGK049)
· The geomorphic processes that produce landforms, including a case study of at least one landform (ACHGK050)
· The human causes and effects of landscape degradation (ACHGK051)
· The ways of protecting significant landscapes (ACHGK052)
· The causes, impacts and responses to a geomorphological hazard (ACHGK053)
The key concepts in this unit include:

· Landscape

· Landform

· Geographical processes

· Spatial distribution

· Annotation

· Geomorphology
	This learning matters because: Enables students to:

• understand and explain geographical processes that influence the characteristics of places and explain how places are perceived and valued differently.

• explain interconnections within environments and between people and places and explain how they change places and environments. 

• propose explanations for spatial distributions and patterns among phenomena and identify associations between distribution patterns.

• compare alternative strategies to a geographical challenge and propose a response, taking into account environmental, economic and social factors.

• identify geographically significant questions from observations to frame an inquiry. 

• locate relevant information from a range of primary and secondary sources to answer inquiry questions. 

• represent data and the location and distribution of geographical phenomena in a range of appropriate graphic forms, including maps at different scales that conform to cartographic conventions. 

• analyse geographical data and other information to propose explanations for spatial patterns, trends and relationships and draw reasoned conclusions. 

• present findings, arguments and ideas using relevant geographical terminology and graphic representations in a range of appropriate communication forms. 

• propose action in response to a geographical challenge taking account of environmental, economic and social considerations and predict the outcomes of their proposal.

	Place in Scope and Sequence / Building the Field
	Targeted Outcomes:

	In Term 3 Students have studied Place and Liveability. Students will build upon and apply skills learnt in Term 3 to  investigate Topic 2 Term 4  Landscapes and Landforms  
	· GE4‑1 locates and describes the diverse features and characteristics of a range of places and environments

· GE4‑2 describes processes and influences that form and transform places and environments

· GE4‑4 examines perspectives of people and organisations on a range of geographical issues

· GE4‑5 discusses management of places and environments for their sustainability

· GE4‑7 acquires and processes geographical information by selecting and using geographical tools for inquiry

 GE4‑8 communicates geographical information using a variety of strategies


	Literacy / Numeracy Improvement Areas
	General Capabilities
	21ST Century Skills
	Cross-Curricular Priorities

	Writing

Drafting

Editing 

Summarising

Publishing

Sequencing/timeline

Interpreting sources 
	1. Literacy
2. Numeracy

3. ICT

4. Critical and Creative Thinking

5. Personal and Social Capabilities

6. Ethical Understanding

7. Intercultural Understanding
	1. Collaboration 
2. Knowledge construction 
3. Self-regulation 
4. Real-world problem-solving and innovation 
5. The use of ICT for learning 
6. Skilled communication 

	1. Aboriginal and Torres Strait Islander histories and cultures.
2. Asia and Australia’s engagement with Asia.

3. Sustainability.


	Core Assessment (Assessment of Learning)
	Suggested Resources

	Assessment Task 2 : Portfolio
	All resources found at:

http://www.costellohsie.info/landscapes-and-landforms.html



	Intellectual Quality
	Quality Learning Environment
	Significance

	IQ1  Deep knowledge

IQ2  Deep understanding

IQ3  Problematic knowledge
	IQ4  Higher-order thinking

IQ5  Metalanguage

IQ6  Substantive communication
	QLE1  Explicit quality criteria

QLE2  Engagement

QLE3  High expectations
	QLE4  Social support

QLE5  Students’ self-regulation

QLE6  Student direction
	S1  Background knowledge

S2  Cultural knowledge

S3  Knowledge integration
	S4  Inclusivity

S5  Connectedness

S6  Narrative


	Outcomes
	Content

Learn About / Learn To:
	Learning Experiences

Inc. Resources
	Assessment for / as learning
	21st C / Lit / Num / Ab. 8 Ways
	Registration

	GELS-1

GELS-2

GELS-5

GELS-8

	Students learn about: Features of landscapes and landforms 

Students learn to:

- share information about familiar landscapes and landforms

- research various landscapes and landforms  

- identify iconic landscapes and landforms within Australia and around the world 

- recognise how landscapes and landforms are created by different forces of nature eg. mountains created by volcanoes, rivers carved out by water, coastal headlands shaped by water and wind 


	Features of landscapes and landforms: 

Introduction to topic: Class discussion What is a landscape? What is a landform? Can they provide examples? Class watches video: Skwirk - Unique Landforms to Australia

https://www.youtube.com/watch?v=dNOa_XXt8xY
Class views and analyses photos of a range of different types of landscapes. Class discussion: What is it?  What are the elements of the landscape? How was it formed? 

[Resources: Photographs from Pearson Geography Stage 4. , Oxford Big Ideas Geography 8 & http://science.nationalgeographic.com/science/earth/surface-of-the-earth  ]

Activity: Students build upon introductory discussion to explore the difference between landforms and landscapes through a photo analysis activity that matches images to descriptors of each phenomenon. [Resources - Adjusted LS Resource 1 Identifying landscapes and their distinctive landform features: https://www.scribd.com/document/332849174/LS-Resource-1-Identifying-Landscapes-and-Landforms ]
Line Drawing: Teacher models how to sketch a line drawing from a photograph. 
Activity: Students select one photograph from a selection of given images. Students complete Adjusted LS Section 1 of student booklet to complete a line drawing of the landscape and label features in the background, middle ground and foreground. [Resources Adjusted LS Student Booklet: https://www.scribd.com/document/332898137/LS-Student-Booklet-Landscapes-and-Landforms
Line drawing: https://www.scribd.com/document/332750737/Line-drawing  ] 

Geographical terms: Class discussion, use of images and diagrams to help explain new geographical terms. 
Glossary activity: Students match terms to definitions. [Resources: Quizlet Glossary Game https://quizlet.com/_2txa0c ]

Mapping Activity: Students complete Adjusted LS Section 2 of the Student booklet to label world map showing spatial distribution of mountain landforms.

Class analyses the distribution of mountains on a global scale and at a regional level such as ridges within Australia. [Resources: World Map http://www.mapsofworld.com/physical-map/maps/physical-map-world.jpg
;  Adjusted LS Section 2 of the Student booklet ; world map showing mountain distribution]

Geomorphic processes - Formation of landscapes: Students shown video and slideshow on how mountains are formed. Class discussion of content. Activity: Students label diagrams in adjusted Student Booklet Section 3 - The Formation of Mountains 
[Resources: Video - https://www.youtube.com/watch?v=d9bKXY0OMxc  , Slideshow - http://www.slideshare.net/MsCCostello/the-formation-of-mountains-69675592
The Formation of Mountains Worksheet: https://www.scribd.com/document/332765915/The-Formation-of-Mountains-Worksheet  ]

	Assessment of ability to complete activities

Assessment of understanding  in class discussions/ questioning


	21C

Knowledge construction

Skilled communication

ICT for learning

8 Ways 
Land links

Symbols and Images

Deconstruct reconstruct

Literacy: Glossary

Numeracy:

Mapping Activity


	

	.
	
	
	
	
	

	GELS-2

GELS-4

GELS-8
	Students learn about: Value of landscapes and landforms for people
Students learn to:

- recognise that people view landscapes and landforms differently  

- recognise the aesthetic value of landscapes and landforms for people  

- explore the cultural and/or spiritual value of landscapes and landforms for people, including Aboriginal and Torres Strait Islander Peoples  

- share ideas about the economic benefits that can come from landscapes and landforms 


	The value of landscapes and landforms for people
Cultural Significance for Australia’s First Peoples

Class views videos:
− Painting Country, http://aso.gov.au/titles/documentaries/painting-country/
− Dreamings through Indigenous art, http://www.australiansatwork.com.au/dreamings/dreamings_en7-8.php
- How does Aboriginal art create meaning?

https://www.youtube.com/watch?v=mQi1NMh9CvA
- What are songlines?

https://www.youtube.com/watch?v=kVOG-RKTFIo
- What do circles represent in Aboriginal art?

https://www.youtube.com/watch?v=qyUxxgwHK8Q
Students take notes during viewing.

Class discussion/questioning:  
What is learnt about the importance of Country as represented in Aboriginal or Torres Strait Islander artwork?
Who owns the Dreaming stories associated with Country?

How are these stories passed on between generations?

How is art used to represent the pattern of the landscape and features of landforms?

How are interconnections made between people and places and culture in the paintings

How are symbols used to represent ideas in paintings?

How is country important to Aboriginal and Torres Strait Islander peoples?

Activity: Students create a Mind Map of the cultural significance of landscapes for ATSI peoples
Aboriginal Art uses symbols or iconography. These symbols were used as a means of communicating about their rituals, food, customs and knowledge and to depict the landscape.

Activity: Symbols in Aboriginal Art 

[ Resources:

https://www.scribd.com/document/332882189/Symbols-Used-in-Aboriginal-Art-Worksheet]
Students decipher aboriginal symbols and then create some symbols of their own.

ICT Group Activity: Connecting Landforms to Country
Students work in pairs using a map of Indigenous language groups and Google Maps to determine the location and language groups of a selection of Australian landforms.

[Resources: Laptops, Adjusted LS Resource 4 Connecting landforms to Country Worksheet https://www.scribd.com/document/332877270/LS-Resource-4-Connecting-Landforms-to-Country
Language groups map http://www.abc.net.au/indigenous/map/  ]


	Assessment of ability to complete activities

Assessment of understanding  in class discussions/ questioning


	8 Ways:

Story Sharing

Land links

Symbols and images

Deconstruct Reconstruct

Community Links

Non-verbal

21C:
Collaboration 
Knowledge construction 
Self-regulation 
The use of ICT for learning 
Skilled communication 
Literacy:
Reading, comprehension,  writing
	

	
	
	
	
	
	

	GE4-2

GE4-5

GE4-7

GE4-8
	Students learn about: Human impact on landscapes

Students learn to:

- recognise the ways people alter landscapes eg damming rivers, deforestation, mining, farming, tourism 

- identify the impact of human actions on ONE landscape eg visitors to beaches may trample the vegetation on the sand dunes 

- investigate management strategies used to protect ONE landscape eg. fences erected around sand dunes to protect vegetation  
	Human impact on landscapes
Class watches a video on the effects of global human population growth:
https://www.youtube.com/watch?v=khFjdmp9sZk
Class discussion of effects of continued population growth on landscapes and resources.

Students explore World Population Clock  http://www.abs.gov.au/AUSSTATS/abs@.nsf/Web+Pages/Population+Clock?opendocument&ref=HPK​ and ABS population clock http://www.abs.gov.au/ausstats/abs%40.nsf/94713ad445ff1425ca25682000192af2/1647509ef7e25faaca2568a900154b63?OpenDocument
Graphing activity: Students create a simple line graph from a world population table to show the rate of global population growth over time using Adjusted World Population LS Section 5 of the Student booklet. 
Students watch video: Weathering and Erosion

https://www.youtube.com/watch?v=R-Iak3Wvh9c
Students construct a Mind map on types of weathering and erosion

Student Play ABC Splash Game: Shaping the land: model landforms to explore how landforms are shaped over time.

http://splash.abc.net.au/home#!/media/1390313/shaping-the-land-model-landforms
Students Watch: 

Coogee Beach Sydney Australia Ecosystem

https://www.youtube.com/watch?v=SC46_iBFCx0
Students Explore: 

Narrabeen Dunes Restoration

www.toolijooa.com.au/narrabeen_dunes.html
Student complete Adjusted LS Section 5 of the Student booklet to:

- identify some of the impact of human actions at Coogee Beach
- suggest management strategies that can be taken to protect the beach

	Assessment of ability to complete activities

Assessment of understanding  in class discussions/ questioning


	8 Ways:

Symbols and images

Deconstruct Reconstruct

Landlinks

21C:

Knowledge construction 
The use of ICT for learning 
Skilled communication 
Numeracy :

Graphing activity
	

	GE4‑2 

GE4‑4 

GE4‑5 

GE4‑7 

GE4‑8 
	Students learn about: Geomorphic hazards
Students learn to:

- identify different geomorphic hazards eg avalanches, earthquakes, volcanic eruptions, rock falls and landslides  

- explore the impact of geomorphic hazards eg changes to the landscape, loss of home, loss of life

- investigate ways in which people minimise the impact of future geomorphic hazards eg warning signs and systems, evacuation plans 

	Geomorphic hazards

Class watch videos:
All About Volcanoes
https://www.youtube.com/watch?v=V863xR0Y2qk
The scientific, social and economic impacts of volcanoes
https://www.youtube.com/watch?v=XSQDZlmUWnM
Class discussion/Questioning
Group research Activity:

Where do volcanoes occur?

What is the impact of volcanic eruption?

How can the impact be minimised?
Student complete Adjusted LS Section 6 of the Student booklet

	Assessment of ability to complete activities

Assessment of understanding  in class discussions/ questioning


	8 Ways:

Symbols and images

Deconstruct Reconstruct

landlinks

21C:

Knowledge construction 
The use of ICT for learning 
Skilled communication 
Numeracy :

Mapping
	


	Teacher Evaluation and Variation of Life Skills Program


	How did the unit rate in these areas?

Good

Satisfactory

Poor

Time allocated for the topic?
Student understanding of content?
Opportunities for student reflection on learning?
Suitability of resources?
Variety of teaching strategies?
Integration of Quality Teaching Strategies?
Integration of ICT?
Literacy strategies used?
Numeracy strategies used?


	Comments:
________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

	After you have taught the unit of work, record in the section below, your evaluation of the unit and any variations you implemented or would choose to implement the next time you teach the unit.

	


Adjustments Checklist – tick or indicate appropriate adjustments used

	Adjustments for students with below minimum standard literacy, numeracy and/or language skills

	Student/s:
	Year:
	Subject and unit:
	Teacher:
	Date:

	When reading: (
	When engaged with a text/copying: (
	When responding to text: (
	When giving instructions: (

	( Provide learning intention before reading

( Deliver MUST content first

( Activate prior knowledge

( Reduce amount of text per line or page

( Provide reading line to track

( Provide visuals next to text

( Provide list of discussion questions prior to reading

( Include only essential information

( Alter statements or questions that are ambiguous

( Rewrite text in similar sentence structure

( Adapt readability of text

( Double space text

( Break large questions down into smaller questions 

( Highlight key words

( Pre-teach key vocabulary

( Provide word lists of technical terms for topic

( Develop topic dictionary

( Explicit teaching of comprehension skills

( Modeled and guided reading for reading accuracy

( Give true or false questions rather than multiple choice (limits to two choices)

( Allow extra time to read and process information (if text is at appropriate level for student)

( Provide synonyms next to unfamiliar words

( Provide a designated reader

( Read task out aloud to student (where possible)

( Provide text on audio

( Other (specify) ________
	( Allow extra time (to look at every letter for spelling difficulties or every word for reading difficulties)

( Provide simplified notes on paper for student to read/highlight while everyone else is copying

( Allow student to copy less (underline essential information)

( Provide Must, Should, Could sections

( Reduce number of examples

( Present information in small chunks

( Colour code board sections

( Student facing straight on to board

( Board organised (uncluttered)– facilitate easy navigating by student

( Check copying is correct

( Provide scaffold/checklist of expectations to tick off

( Other (specify) ____


	( Provide criteria against which students will be evaluated prior to instruction

( Explicitly teach organisation and study skills

( Allow student to respond pictorially, orally, taped and/or as a performance 

( If assessing content, ignore presentation/spelling – only mark on criteria being evaluated

( If assessing grammar/language as well as topic information, allow student to vary mode of response (e.g. part written and 

part verbal) 

( Provide some of the information rather than asking student to find all of the information

( Provide questions that are short and to the point  

( If locating information on text or graph and having to flick back and forth, provide on separate sheets of paper, which can be placed side by side

( Allow extra time to process information 

( Provide examples on paper of how student should respond to question

( Provide graphic organisers

( Organise paper so the first part can be answered by student 

( Mark/highlight parts of the exam the student is expected to complete

( Break task down into steps for completion

( Prepare a scaffold  for assignment rather than asking student to write up whole task 

( Provide cloze passages rather than asking 

student to write paragraphs

( Provide scaffolded tasks with lead in sentences

( Provide synonyms next to unfamiliar words

( Provide a checklist of stages for the submission of work

( Other (specify) ______


	( Cue student into listening

( Individualise instruction privately after whole class instruction given

( Eliminate distractions – plan seating

( Give instructions in stages: 

‘1, 2, 3…’

( Give simplified instructions verbally and visually

( Start each instruction with a verb e.g. “Open your book”

( Support explanations with prompts or scaffolds

( Model/demonstrate task rather than explain

( Check for student understanding of instruction

( Ask student to repeat instruction back to you

( Use few words with simple dot points or pictures on board /worksheet

( Have student repeat/echo instructions

( Other (specify) ____




	Extra adjustments for students with a diagnosis

	Student:
	Year:
	Subject and unit:
	Teacher: 
	Date:

	Hearing/Vision: (
	Other Physical/Medical: (
	Psychiatric/Neurological/Social: (
For e.g. ADHD, Autism Spectrum Disorders and/or Oppositional Defiance Disorder

	Hearing Impairment:

( Dictionary/thesaurus 

( Head phones

( Extra time

( Provide task on audio

( Individual instructions

( Seating at front

Vision Impairment:

( Special paper requirement 

( Extra time

( Vision aids

( Braille papers

( Other (specify) _______


	( Extra time (for hearing or vision impairment) 

( Extra time to rest (for fatigue, pain or anxiety)

( reader (based on physical disability)

( Special desk

( Special paper requirement

( Toilet breaks

( Writer (based on physical writing disability) 

( medication

( bite size food

( drink

( Other (specify) _________


	( Extra breaks (for anxiety, fatigue or poor concentration)

( Extra time (for anxiety, fatigue or poor concentration)

( Provide visual supports

( Provide visual schedules

( Seat student away from distractions

( Allow extra processing time

( Make tasks functional/concrete/visual

( Give tasks in small chunks

( Put x on page where student is to start and dot where to finish

( Use few words with simple dot points or pictures on board or worksheet

( Provide a variety of short tasks

( Other (specify) _________




Life Skills Outcomes Worksheet

School: _______________________________________

Student: ______________________________________

Geography National Curriculum (Life Skills)

	Syllabus Outcomes
	Achieved
	Date
	Signature

	
	P1

Ind.
	P2

Freq.
	P3

Occas.
	P4

Begin.
	
	

	GELS-1
	recognises features and characteristics of places and environments 


	
	
	
	
	
	

	GELS-2
	demonstrates an understanding that places and environments change


	
	
	
	
	
	

	GELS-3
	explores interactions and connections between people, places and environments


	
	
	
	
	
	

	GELS-4
	recognises perspectives of people and organisations on a range of geographical issues


	
	
	
	
	
	

	GELS-5
	explores management of places and environments


	
	
	
	
	
	

	GELS-6
	investigates differences in human wellbeing


	
	
	
	
	
	

	GELS-7
	collects and uses geographical information for inquiry


	
	
	
	
	
	

	GELS-8
	communicates geographical information


	
	
	
	
	
	


Criteria
P4 - Independent
The student can complete a task independently, without assistance. The student maintains the skill or knowledge over time. The student generalises the skill or knowledge to new settings, people or materials.
P3 - Frequent
The student relies on partial prompts to complete a task. The student can regularly perform the skill or demonstrate knowledge. The student uses the skills or knowledge in a variety of familiar settings and situations.

P2- Occasional
The student understands information, concept and/or can perform skill. The student often relies on physical or verbal assistance when participating in a task. The student has begun to demonstrate the skills in selected, familiar settings.

P1- Beginning
The student has some existing prior knowledge and/or necessary pre skills for the task. The student is beginning to participate in a task with maximum teacher assistance. The student uses skills and knowledge in a single setting.
